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INTRODUCTION 

 

Thank you for considering Coronation for your classroom or workshop! Though I am

not a teacher, I have a decade of experience as an arts educator, and have

collaborated with teachers and university organizations on designing and facilitating

lesson plans that insert creativity into the classroom.

 

I hope that this resource can inspire some new and fresh ways to use poetry as a

launchpad for creative and critical thinking, as well as offer an opportunity to explore

ideas of personal development and empowerment among your students.

 

As some of these lessons/workshops deal with personal and vulnerable reflections, I

recommend that facilitators take a moment to set a safe space before beginning. By

setting guidelines and mutual agreements before launching into the lessons, you can

help nurture mutual trust and respect among participants so they can feel

comfortable sharing (or not sharing) their responses to the questions raised in each

lesson.

 

I have recommended steps to follow, as well as the timing for each step to be

completed, but do feel free to tailor it as you see fit.

 

I have also aligned each lesson with Common Core Standards to make it easier for

high school educators to see how these can fit into your overall planning, but college

professors (and educators across the board) are welcomed to consider these lessons

in your syllabus.

 

Please do feel free to send me your feedback, as I’d love to know how it works for

you, and how your students have responded. If you have any questions or

comments that you’d like to share, please email me at ruby@rubyveridiano.com.

 

Once again, thank you for considering my book and my lessons in your work. Happy

planning!

 

 Warmly,

 Ruby Veridiano
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STORY OF
OVERCOMING

ALIGNS WITH 
COMMON CORE STANDARDS:

 
CCSS.ELA-LITERACY.RI.9-10.1
CCSS.ELA-LITERACY.RI.9-10.2
CCSS.ELA-LITERACY.RI.9-10.3
CCSS.ELA-LITERACY.RI.9-10.4
CCSS.ELA-LITERACY.RI.9-10.6

CCSS.ELA-LITERACY.W.9-10.1.C
CCSS.ELA-LITERACY.W.9-10.1.E
CCSS.ELA-LITERACY.W.9-10.2

CCSS.ELA-LITERACY.W.9-10.2.F
CCSS.ELA-LITERACY.W.9-10.3

CCSS.ELA-LITERACY.W.9-10.3.A
CCSS.ELA-LITERACY.W.9-10.3.E

 
 

CCSS.ELA-LITERACY.RI.11-12.1
CCSS.ELA-LITERACY.RI.11-12.3
CCSS.ELA-LITERACY.RI.11-12.6
CCSS.ELA-LITERACY.W.11-12.1

CCSS.ELA-LITERACY.W.11-12.1.B
CCSS.ELA-LITERACY.W.11-12.2

CCSS.ELA-LITERACY.W.11-12.3.A
CCSS.ELA-LITERACY.W.11-12.3.E

Time: 80-90 mins 
 

Materials: 
Coronation Book

"Story of Overcoming" Piece, 
Paper, 
Pens, 

Board + Markers/ Chalk



STORY OF OVERCOMING
 

Learning Objective:

 

In this lesson, students will explore the dynamics between two

communities of color in America. The poem is written from the

perspective of a Filipina-American immigrant daughter, who upon

moving to the United States, is taught to fear the African-American

community. Students are encouraged to look beyond the initial and

obvious presence of prejudice, and dig deep as to what is behind it.

This lesson asks, “how can we humanize and relate to this fear of

‘other’ in order to overcome it”?

 

Guiding Questions: 

 

How can we create more understanding between one another by

identifying the root and source of our prejudices? In what ways do we

create barriers between one another, and how do we instead, build

bridges? In turn, how do we educate our elders and be the peace

bearers within our own families and communities to create a more

harmonious society?

Theme: Race Relations in America,
Immigrant Experience, Assimilation



 

 

Step 1 (20 mins)

 

Read the piece, “Story of Overcoming” as a class.

After reading, collectively discuss students’ initial reactions to the poem.

Write down key words/themes that the students have pointed out on the

board, to display the students’ collective ideas. (Leave these ideas up on

the board throughout the duration of the class.)

 

Step 2 (10 mins)

 

Divide students into four groups and assign them the following roles. Upon

receiving their roles, the students’ job is to think, feel, and speak from the

perspective of this character.

 

Roles/Characters:

 

·      The narrator (Filipina-American daughter)

·      The mother

·      The uncle

·      The narrator’s boyfriend

 

When the students are in their groups, have them discuss and explore

their role’s point of view. Consider the following:

 

·      What is their character thinking?

·      What is their reasoning for thinking this way?

·      What assumptions are they making?

·      What are their biggest fears and highest hopes?
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Step 3 (15-20 mins)

 

After discussing amongst themselves, ask the students to bring out a

piece of paper (one per group).

 

The first student will write the first line on the top of the paper. They will

write from the perspective of their character. Ask them to imagine them

in that character’s shoes, and respond from their vantage point.

 

The first line will be prompted as: Here in America, I feel…

 

Have the first student fill in the blank, and instruct them to write only one

sentence. They will then pass it to the second student in their group, and

the second student will write the next line in continuation of the line

before.

 

Once the second student finishes writing their line, instruct them to fold

the paper so that the first line cannot be seen. Only the last line they

have written will be exposed.

 

The third student will then write a line in continuation of the previous

one. Overall, students should only be able to see one line at a time- this is

the line the next student will write and respond to. 

 

Repeat this step until all the students have had a round.

If time permits, have the students go at least 2-3 rounds.

 

At the end, the students will unfold the paper to reveal a complete,

collectively written piece.
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Step 4 (15-20 mins)

 

Invite each group to select a reader to represent their character. Read the

pieces out loud.

 

Discuss the different perspectives. How are their fears and hopes the

same?

 

What would each student tell each character? What advice would they give

them?

 

Step 5 (Conclusion) 10-15 mins

 

Now let’s zoom out into the bigger picture. All over the country, there are

thousands of stories like these, stories that accumulate into big barriers

between each other. What are ways we can begin to bring these stories

together to create peace?

 

Finally, have each student write down one commitment they can make in

their own lives to reframe assumptions into empowered truths. What’s one

thing they can do to be a peace-bearer in their families and communities?

 

Start with the line prompt, “I believe we can overcome _____________ by…..”

 

Gather the room in a circle and have each students declare their

commitment.

 

Acknowledge one another and give thanks. End.
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WHEN I DECIDED
I DIDN'T WANT TO

BE PRETTY

ALIGNS WITH 
COMMON CORE STANDARDS:

 
CCSS.ELA-LITERACY.RI.9-10.2
CCSS.ELA-LITERACY.RI.9-10.6

CCSS.ELA-LITERACY.W.9-10.1.C
CCSS.ELA-LITERACY.W.9-10.1.E
CCSS.ELA-LITERACY.W.9-10.2.F
CCSS.ELA-LITERACY.W.9-10.3.E

 
CCSS.ELA-LITERACY.RI.11-12.1
CCSS.ELA-LITERACY.RI.11-12.2
CCSS.ELA-LITERACY.RI.11-12.6
CCSS.ELA-LITERACY.W.11-12.2

CCSS.ELA-LITERACY.W.11-12.2.F
CCSS.ELA-LITERACY.W.11-12.3

CCSS.ELA-LITERACY.W.11-12.3.E

Time: 65-73 mins 
 

Materials: 
Coronation Book

"When I Decided I Didn't Want to
be Pretty " Piece, 

Paper, Pens, 
Board + Markers/ Chalk



WHEN I DECIDED I
DIDN’T WANT TO BE
PRETTY
 

Learning Objective:

 

In this workshop, students will redefine the concept of beauty

in a way that empowers them from the inside out.

 

Guiding Questions: 

 

What do we learn about beauty from external factors (society,

media)? What are we taught about beauty in our

families/cultures? How does society’s definition of beauty

differ from our own?

 

This workshop encourages students to explore their personal

truths and to recognize those truths as our most beautiful

assets. Beyond appearance, this workshop inspires students

to re-create/co-create a more empowering and inclusive

definition of beauty that is solidified in stronger foundations:

self-love, worth, and inner strength.

Theme: Self-Confidence, Self-Love,
Personal Empowerment



WHEN I DECIDED I DIDN'T
WANT TO BE PRETTY

Step : Introduction (15 mins)
 
Read the poem.
Ask students to journal their initial reactions to the poem: has anyone felt this
way before? Can anyone relate? Why or why not?
Ask if anyone is comfortable to share their responses.
 
 
Step 2: Collective Brainstorm/Discussion
 
Divide the board into four parts:
·      Society/Everyone Else
·      Self/Us
·      Love According to Society/Everyone Else
-      Self-Love
 
 
Step 3: Discuss Society/Everyone Else (5-7 mins)
 
Ask students to list the ways in which Society/Everyone Else (Families,
Cultures, Media) define what beautiful means. Write their ideas on the board
under the “Society/Everyone Else” section.
 
What makes us question ourselves? When do we feel the most insecure?
 
The poem was written by a woman, but are these feelings limited to women?
Why or why not?
 
For now, leave the “Self/Us” column blank.
 



Step 4: Love (5-7 mins)

 

Now let’s talk about love. Who do we love? Who are we expected to love?

What is society’s expectation for love? (Record students’ answers on the

board, in the “love” column)

 

How does the author feel about love in the beginning of the poem?

How about at the end?

 

Are these thoughts/expectations always healthy? Why or why not?

 

In your opinion, what is the most important love?

 

Step 5: A Personal Memory (7 mins)

 

Ask students to take out a piece of paper and write about a time they felt

amazing and confident and their most beautiful. What was happening in

that moment? What made that moment feel so special? It can just be a

paragraph, a minimum of 5 sentences.

 

Step 6: Self/Us (5-7 mins)

 

Based on our personal memories of our best selves, how can we

collectively re-define ‘beauty’ via our own standards?

 

List the class’ ideas of how beauty can be redefined on the “Self/Us”

Column of the board.

 

How are these definitions different from “Society/Everyone Else”?

 

WHEN I DECIDED I DIDN'T
WANT TO BE PRETTY



Step 5: Love Letter (15 mins)

 

Now let’s get back to writing. Tell the students we are going to write love

letters, but they will be addressed to “Self/Me”.

 

Suggested prompts (you can introduce each prompt after students have

been writing for a few minutes):

 

Dear Self,

I am thankful for you because…

I am proud of you because…

I love you because…

 

Step 6: Conclusion (15 mins)

 

Ask if anyone would like to share their love letter. Read it aloud. 

 

Have students to write their definitions of self-love on the board, under the

"self-love" column.

 

Again, ask students to reflect on how it is different from society’s

expectation of love.

 

Acknowledge the class’ definition of self-love and thank the class for

sharing and participating.

 

End.

 
 

 

WHEN I DECIDED I DIDN'T
WANT TO BE PRETTY



MY MOTHER, 
THE MISS UNIVERSE

OF MY LIFE

ALIGNS WITH 
COMMON CORE STANDARDS:

 
CCSS.ELA-LITERACY.RI.9-10.2
CCSS.ELA-LITERACY.RI.9-10.3
CCSS.ELA-LITERACY.RI.9-10.6
CCSS.ELA-LITERACY.W.9-10.1

CCSS.ELA-LITERACY.W.9-10.1.C
CCSS.ELA-LITERACY.W.9-10.1.E
CCSS.ELA-LITERACY.W.9-10.2

CCSS.ELA-LITERACY.W.9-10.2.B
CCSS.ELA-LITERACY.W.9-10.2.F
CCSS.ELA-LITERACY.W.9-10.3.A
CCSS.ELA-LITERACY.W.9-10.3.B
CCSS.ELA-LITERACY.W.9-10.3.E 

 
CCSS.ELA-LITERACY.RI.11-12.1
CCSS.ELA-LITERACY.RI.11-12.2
CCSS.ELA-LITERACY.RI.11-12.3
CCSS.ELA-LITERACY.RI.11-12.6
CCSS.ELA-LITERACY.RI.11-12.7
CCSS.ELA-LITERACY.W.11-12.1

CCSS.ELA-LITERACY.W.11-12.1.B
CCSS.ELA-LITERACY.W.11-12.2
CCSS.ELA-LITERACY.W.11-12.3

CCSS.ELA-LITERACY.W.11-12.3.D
CCSS.ELA-LITERACY.W.11-12.3.E

Time: 70 mins 
 

Materials: 
Coronation Book

"My Mother, the Miss Universe
of My Life " Piece, 

Paper, Pens, 
Wi-Fi & Audio Access

Board + Markers/ Chalk



MY MOTHER, THE MISS
UNIVERSE OF MY LIFE
 

Learning Objective:

 

In this workshop, students will explore the intergenerational

dynamics between mother and daughter, and how their

immigrant experiences affect their individual point of views,

and thus, their relationship. By exploring the root of the conflict

between mother and daughter, students also identify the

familial love and understanding between the two.

 

Guiding Questions: 

 

This lesson plan will ask students to explore and identify what

is unique about the immigrant experience and identity, and are

encouraged to relate it to their own, or that of their friends,

fostering a personal connection and greater understanding of

the topic.

Themes: Immigrant Experience,
Immigrant Identity, Intergenerational
Relationships



Step 1: (15 mins)

 

Read the piece “My Mother, the Miss Universe of My Life”.

Ask students to discuss and reflect on the poem. What is the daughter’s

point of view? The mother’s?

 

Watch this short animated film from British-Chinese artist, Jennifer Zheng :

https://aeon.co/videos/an-immigrant-mother-and-her-daughter-finally-

explore-the-things-they-had-left-unsaid

 

OR Google: Jennifer Zheng, "An Immigrant Mother and Her Daughter

Finally Explore The Things They Had Left Unsaid", AEON.Com

 

In both the poetry piece and video, what is the conflict, and where does it

stem from? Lead students to speaking about intergenerational

differences, as well as the opposition between a first-generation daughter

and an immigrant mother.

 

Step 2: Three Corners (15 mins)

 

Assign three corners of the classroom with the following answers: YES,

NO, MAYBE

 

Ask students to get on their feet and stand. Tell students you will read a

few statements, and depending on their reaction to the statement (YES,

NO, MAYBE), they will walk to the appropriate corner to demonstrate their

answers.

 

 

MY MOTHER, THE MISS
UNIVERSE OF MY LIFE 



Between each statement, ask follow-up questions to get more details and

personal stories/reflections from students, and encourage students to sit

with every response/reflection.

 

Statements:

 

My parents and I disagree on a lot of things. (Sample Follow Up Question:

What do you disagree about?)

 

My parents understand me. (Sample Follow-Up Question: What do they

understand/misunderstand the most?)

 

I find it easy to talk to my parents.

 

My parents let me do many things, and I feel free to explore and try many new

things, like going out at night, sleeping over my friends’ houses, having a

boyfriend/girlfriend (gasp!) etc.. (Why or why not?)

 

My parents and I agree with the vision I have for my life. 

 

I recognize and understand that my parents make sacrifices for me.

 

Ask everyone to acknowledge one another, and to thank each other for sharing

personal stories. Reflect: How much do we have in common? 

 
 

 

MY MOTHER, THE MISS
UNIVERSE OF MY LIFE 



Step 3: (15 mins)

 

Divide the board in three parts:

·      OUR DREAMS FOR OURSELVES

·      OUR PARENTS’ DREAMS FOR US

·      OUR DREAMS FOR OUR PARENTS

 

Guide the students to share their biggest dreams, and what they would do

with their lives if they were not afraid. What goals would they pursue if

they had no limits?

 

Next, ask them to share what their parents’ biggest dreams are for them.

What would their parents wish for them, and their lives?

 

Finally, ask them, what are THEIR dreams for their parents?

 

Step 4: (15 mins)

 

Based on their last column, their dreams for their parents, ask students to

complete the following prompt, addressed to their parents:

 

Mom/Dad, I never told you this before, but…

 

 

 

 

 
 

 

MY MOTHER, THE MISS
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Step 5:  Conclusion (10 mins)

 

Invite students to share what they wrote.

 

End by addressing the different experiences we all have growing up in

America, and that all experiences are valid and beautiful. No matter how

different, there is a common thread and understanding: we may be

different from our parents, but in the end, they want to give us the best, in

the best way they know how.

 
 

 

MY MOTHER, THE MISS
UNIVERSE OF MY LIFE 

http://www.rubyveridiano.com/


DEEP DIVE

ALIGNS WITH 
COMMON CORE STANDARDS:

 
CCSS.ELA-LITERACY.RI.9-10.1
CCSS.ELA-LITERACY.RI.9-10.4
CCSS.ELA-LITERACY.RI.9-10.6
CCSS.ELA-LITERACY.W.9-10.1

CCSS.ELA-LITERACY.W.9-10.1.E
CCSS.ELA-LITERACY.W.9-10.2

CCSS.ELA-LITERACY.W.9-10.2.F
CCSS.ELA-LITERACY.W.9-10.3

CCSS.ELA-LITERACY.W.9-10.3.E
 

CCSS.ELA-LITERACY.RI.11-12.1
CCSS.ELA-LITERACY.RI.11-12.2
CCSS.ELA-LITERACY.RI.11-12.6
CCSS.ELA-LITERACY.W.11-12.1

CCSS.ELA-LITERACY.W.11-12.1.C
CCSS.ELA-LITERACY.W.11-12.1.E
CCSS.ELA-LITERACY.W.11-12.2

CCSS.ELA-LITERACY.W.11-12.2.F
CCSS.ELA-LITERACY.W.11-12.3.E

Time: 50-65 mins 
 

Materials: 
Coronation Book

"Deep Dive " Piece, 
Paper, Pens, 

Board + Markers/ Chalk



DEEP DIVE
 

Learning Objective:

 

In this lesson, students will identify/name their growing pains

and personal challenges, and at the same time, be encouraged

to recognize how they can grow, heal, and transform from

them. This lesson encourages students to reframe their

challenges into empowering opportunities for growth.

 

I recommend teaching this lesson back-to-back with the lesson

that comes after, entitled “Recipes for Healing Remedies”.

 

Guiding Questions: 

 

What pressures do we face in our lives? Where do the

pressures come from (family, friends, society, media)? What

pressures do we impose on ourselves?

 

What challenges do we face, and how can we grow from them

instead of being defeated by them? How can we transform

personal challenges into opportunities, and reframe our lives to

find the joy and hope in our journeys?

Themes: Turning Challenges into
Opportunities, Personal Growth,
Transformation



Step 1: (5 mins)

 

Read the poem, “Deep Dive”

Ask the students to reflect on the main idea of the poem. What is

happening to the author?

 

Step 2: (5 mins)

 

In the poem, the author speaks about pressure, stress, and hardship. Ask

students to journal privately about sources of pressure, stress, and

hardship in their own lives. Where do their challenges come from?

 

After giving students 5 minutes to journal and reflect, invite volunteers to

share their answers- note their responses on the board.

 

Step 3: (10 mins)

 

After looking at the list, collectively identify which sources come from the

external:  institutional pressures (society, government, media) and

interpersonal (friends and family).

 

Step 4: (10 mins)

 

Ask students to journal again, this time dividing their paper in two

columns:

 

Column 1: Pressure/Challenge

Column 2: Growth Opportunity

 

 

DEEP DIVE



For Column 1, ask students to journal their reflections on the following:

 

How have we internalized these external pressures? How have we taken

on someone else’s beliefs and allowed them to affect the way we think

about ourselves? When have we felt “less than” or discouraged because of

someone else’s rules or opinions?

 

Step 5: (10 mins)

 

After a few minutes, ask students to reflect on what they wrote on Column

1, and ask them to “deep dive” and reflect on what the opportunity could

be hidden within this pressure/challenge. In the same way the author

recognizes that “without pain, she would not have found the true depths

of her power”, this exercise helps to teach students how to reframe their

situations from one of despair, into one of hope and empowerment.

 

As a facilitator, I recommend modeling an answer from your own personal

experience, to help students understand that even their role models and

leaders have similar experiences.

 

Example:

 

Pressure/Challenge:

 I grew up not having a lot of resources or money, so I had to work three

jobs to put myself through University. I was constantly exhausted and

stressed, and found myself a little jealous of my classmates who were able

to have more free time to relax and have fun. At times I also felt “less

than” because I could not afford the things that my classmates could, like

trips and material things.
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Growth Opportunity:

 

Working three jobs while still doing well in school taught me resilience, inner

strength, mental agility and the power of feeling like I could do anything I set

my mind to. Being put in a position to work for everything I have has

prepared me to achieve big things in the world, knowing that no dream is too

big or impossible. It also taught me the value of money, of being able to be

self-reliant and independent. The combination of both grit and courage has

allowed me to show up in the world brave and strong.

 

Ask students to then journal privately on Column 2, and ask volunteers to

share their answers if they are willing.

 

Step 6: (15 mins, Optional)

Invite a few volunteers to offer their answers from Column 1 for the class to

collectively “deep dive” into. As a class, you can practice finding the

opportunities in each challenge together, to help introduce ways in which

students can redefine their personal challenges into opportunities for growth

and evolution.

 

Conclusion: (10 mins)

End the class by asking students to finish this sentence on their journals:

 

My challenges have transformed me by…

Or

My challenges have made me stronger because…

 

Invite students to share their responses. Acknowledge the class’ sharing on

personal transformation and thank the class for sharing and participating.

 

End.

 

DEEP DIVE



RECIPES FOR
HEALING REMEDIES

ALIGNS WITH 
COMMON CORE STANDARDS:

 
CCSS.ELA-LITERACY.RI.9-10.1
CCSS.ELA-LITERACY.RI.9-10.6
CCSS.ELA-LITERACY.W.9-10.1

CCSS.ELA-LITERACY.W.9-10.1.C
CCSS.ELA-LITERACY.W.9-10.1.E
CCSS.ELA-LITERACY.W.9-10.2

CCSS.ELA-LITERACY.W.9-10.2.C
CCSS.ELA-LITERACY.W.9-10.3

CCSS.ELA-LITERACY.W.9-10.3.D
CCSS.ELA-LITERACY.W.9-10.3.E

 
CCSS.ELA-LITERACY.RI.11-12.1
CCSS.ELA-LITERACY.RI.11-12.6
CCSS.ELA-LITERACY.W.11-12.1

CCSS.ELA-LITERACY.W.11-12.1.E
CCSS.ELA-LITERACY.W.11-12.2

CCSS.ELA-LITERACY.W.11-12.2.D
CCSS.ELA-LITERACY.W.11-12.2.F
CCSS.ELA-LITERACY.W.11-12.3

CCSS.ELA-LITERACY.W.11-12.3.A
CCSS.ELA-LITERACY.W.11-12.3.D
CCSS.ELA-LITERACY.W.11-12.3.E

Time: 50-90 mins 
 

Materials: 
Coronation Book
"Healing" Piece, 

Paper, Pens, 
Board + Markers/ Chalk

 
For Optional Activity: 

Magazines, Scissors, 
Construction Paper,

Glue/Tape
 



RECIPES FOR HEALING
REMEDIES
 

Learning Objective:

 

In this lesson, students name and identify what healing from

growing pains looks like to them. They are encouraged to name

and identify the places, things, and people that help encourage

peace, love, joy, and safe spaces in their lives.

 

This lesson is recommended to be taught just after the “Deep

Dive” lesson.

 

Guiding Questions: 

 

Where do we find peace? What are the things we can do to refill

ourselves? What are the ways we can actively restore our inner

strength, spirit and power?

Themes: Personal Growth,
Transformation, Coping, Healing



PART 1

 

Step 1: (10 mins)

 

Read the poem, and discuss initial reactions from the class. What is the poem

about?

 

Step 2: (5 mins)

 

In our personal lives, what do we need healing from? (Refer from previous

lesson on growing pains). Ask students to take a moment to reflect by

journaling privately.

 

Step 3: (7 mins)

 

Taking cues from the poem, have students identify the metaphors and

imagery. Ask them to share a line that they have identified within the poem

that contains a metaphor or an imagery reference.  

 

Step 4: (15 mins)

 

Now it’s the students turn to create metaphors for ‘healing’ through the five

senses. What does healing/restoration look, smell, taste, sound, and feel like

to them?

 

Modeling the poem, which references metaphors for a healing

balm/concoction, brainstorm with the class and collectively create a word

“ingredient list” together on the board for their own remedies.

 

 
 

RECIPES FOR 
HEALING REMEDIES



Step 5: (15 mins)

 

Ask students, what does healing look like for them? Who, what, where do

they feel the most happy and restored? What do they need, who do they

reach out to, where do they go to find peace?

 

Using the metaphors and inspired by the imagery in the “Healing” piece, ask

students to format their answers in the form of a recipe.

 

What would a personal remedy recipe for healing and restoration look like?

 

Example:

 

1 tall glass of conversation with my best friend

1 scoop of meditation

A dash of affirmation

A big sprinkle of kindness

1 big cauldron of warm, soothing love from my family

Etc.

 

Invite volunteers to share their “remedy recipes” to the class.

 

If they feel comfortable doing so, students can share these recipes with their

inner circle, which allows their friends and families to better know how to

support them whenever they need.

 

You can end here, or continue to the next step.

 
 

 

RECIPES FOR 
HEALING REMEDIES



PART 2

 

Step 6: (30-40 mins; optional or can be continued the next day)

 

The poem “Healing” has a line that refers to an “altar of restoration”.

 

Invite students to create a visual representation of their own personal altar

through a collage/vision board.

 

Students can cut out images of things they are holding space for in their

minds, hearts, and spirits, ultimately creating a collage of images that ground

and center them in a feeling of peace and restoration.

 

Students can either take their “altars” home with them, or you can dedicate a

wall in the classroom for students to collectively display their “altars” on. If

you opt for this option,

I recommend hosting a small ceremony for students as they post their altars

on the wall.

 

Suggested activity: Gather everyone in a circle, and ask everyone (on a

volunteer-basis) to name what they are now releasing from their lives as they

actively move towards healing. What can they let go of so that they can move

forward towards joy and peace?

 

Once those comfortable sharing are finished, post the altars on the wall.

 

Acknowledge and thank everyone for participating.

 

End.
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HEALING REMEDIES



CORONATION

ALIGNS WITH 
COMMON CORE STANDARDS:

 
CCSS.ELA-LITERACY.RI.9-10.1
CCSS.ELA-LITERACY.RI.9-10.2
CCSS.ELA-LITERACY.RI.9-10.6
CCSS.ELA-LITERACY.RI.9-10.8
CCSS.ELA-LITERACY.W.9-10.1

CCSS.ELA-LITERACY.W.9-10.1.A
CCSS.ELA-LITERACY.W.9-10.1.E
CCSS.ELA-LITERACY.W.9-10.2

CCSS.ELA-LITERACY.W.9-10.2.B
CCSS.ELA-LITERACY.W.9-10.2.F
CCSS.ELA-LITERACY.W.9-10.3

CCSS.ELA-LITERACY.W.9-10.3.A
CCSS.ELA-LITERACY.W.9-10.3.E

 
CCSS.ELA-LITERACY.RI.11-12.2
CCSS.ELA-LITERACY.RI.11-12.3
CCSS.ELA-LITERACY.RI.11-12.6
CCSS.ELA-LITERACY.RI.11-12.7
CCSS.ELA-LITERACY.W.11-12.1

CCSS.ELA-LITERACY.W.11-12.1.B
CCSS.ELA-LITERACY.W.11-12.1.E
CCSS.ELA-LITERACY.W.11-12.2

CCSS.ELA-LITERACY.W.11-12.2.B
CCSS.ELA-LITERACY.W.11-12.3

CCSS.ELA-LITERACY.W.11-12.3.E

Time: 90 mins 
 

Materials:
Coronation Book and Poems,

“Flowers on the Battlefield” and
“Coronation”

Paper, Writing Utensils
Post-It Notes

Chalk/White Board
 



CORONATION
 

Learning Objective:

 

In this workshop, students will collectively explore the women’s

experience (for all who identify as women), and think about

how they can actively promote sisterhood in daily life. This

workshop also welcomes male students to be an ally for the

women’s and gender movement, and explore ways they can

play a part in creating a more equitable world. This lesson

invites students of all genders to come together to brainstorm

all the ways (however big or small) they can collectively

dismantle patriarchy, and crown one another with support,

empowerment and allyship.

 

Guiding Questions: 

 

What are the beautiful truths and hard realities of being a

woman in our present day, from both institutional and

interpersonal standpoints? What do we expect from women?

How can we support women? What role can men play in the

women’s movement?

Themes: Women's Experience, Allyship,
Dismantling Patriarchy



Step 1: (15 mins)

 

Read the poems back to back, and discuss initial reactions from the class.

What are the poems about?

 

Step 2: (15 mins)

 

Drawing themes from the poem “Coronation”, divide the board into two

columns:

 

GEMS & JAGGED EDGES 

 

‘Gems’ are defined as the positive aspects of women’s experiences, while

‘Jagged Edges’ are the challenges.

 

Give each student post-its and have them designate one post-it to ‘Gems’,

and the other to ‘Jagged Edges’. On each post-it, write the positive and

challenging aspects of women’s experiences in this day and age. I encourage

facilitators to ensure that the experiences of all students who identify as

women are included in this discussion.

 

Invite students to stick their notes on the board on the corresponding

columns.

 

Once they are up on the board, divide the notes by which items are posed by

institutions (society, media) and which are interpersonal (friends, family,

peers, etc.).

 

 
 

CORONATION



Step 3: (15 mins)

 

A crown is a reference to royalty, an archaic system of power.

 

Divide students into small groups, and have them discuss:

 

-       Exploring the challenges, what are the existing systems and structures

that hold women back?

 

-       What are the existing systems and structures (institutional and

interpersonal) that hold women up?

 

Ask each group to present their answers.

 

Step 4: (10 mins)

 

A crown is also something we can give ourselves and to each other.

 

Ask all students to journal privately about the ways (no matter their gender)

they can ‘crown’ women. Emphasize that the women’s movement MUST

include men in it, and that men are encouraged to play an active role. That

being said, ask students to reflect on the following:

 

-       For male-identifying students, how can they be allies to help lift and

support women? What kind of tools would they need to be able to execute

their allyship?
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-       For female-identifying students, how can they be better at promoting

sisterhood and empowerment for all women?  What kind of tools would

they need to do so?

 

Suggested writing prompt: I crown my sisters with…

 

Step 5: (20 mins)

 

After students have journaled, invite participants to share their reflections,

inviting the men to go first.

 

After hearing from the men, check in with the women in the room: how do

they feel after hearing from their male allies?

 

Next, invite women to read, then check in: how do they feel after hearing

from the women?

 

Step 6: (15 mins)

 

Once volunteers have finished reading, ask the class: how can they help

one another keep their crowns on every day? 

 

Acknowledge and thank everyone for participating in this workshop.

 

End. 
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Thank you for sharing
Coronation! 

 
 

Please stay in touch at: 
ruby@rubyveridiano.com

@rubyveridiano
www.rubyveridiano.com


